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Abstracts

Luca Cangemi
Knowledge, commodities, weapons

This essay analyses the radical changes that have affected the 
Italian education system in recent decades, contextualising them 
within the broader framework of economic, social, and ideolog- 
ical restructuring driven by national and European ruling elites. 
The essay argues that the Italian school has been subject to a sus- 
tained campaign to remove its civil and cultural function, as set 
out in the Constitution, in order to transform it into a tool of the 
neoliberal order and, increasingly, of “armed capitalism”.

The author highlights how the long period of counter-reforms 
has resulted in a school that is precarious, hierarchical, privatised 
and performance-oriented, disconnecting it from the real needs 
of the younger generation and subordinating it to the interests of 
business, the market and, more recently, the military apparatus. 
The book denounces the increasingly pervasive infiltration of the 
culture of war into education and the complicity of think tanks 
linked to Confindustria, such as the Agnelli Foundation, in attack- 
ing the school as a critical, public and democratic space.

Cangemi also suggests reinterpreting the resistance to this re- 
actionary project, from strikes against the reforms of Moratti, 
Gelmini and Renzi, to recent opposition to differentiated autono- 
my and the experience of the ‘Observatory against the militarisa- 
tion of schools and universities’. This active ‘critical archipelago’ 
demonstrates the potential for relaunching a collective mobilisa- 
tion for a public, secular, egalitarian and culturally vibrant school. 
Fighting against war and rejecting the commodification of educa- 
tion are identified as key issues for a new era of struggles.
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Ferdinando Dubla
Marxism and Pedagogy in the Future of Education

The relationship between Marx, Marxism, pedagogical praxis 
and theorising, and the educator/educand relationship, has histor- 
ically posed itself as a dialectical relationship. For Marxists, there 
can be no theory without practice because identifying the funda- 
mentals stems from constantly examining reality to understand 
and transform it. Today’s school’s formalistic and bureaucratic 
didactics is imposed as a means of early ‘training’ for precarious 
and flexible work. By inverting the knowledge/competence logic, 
it aims at class selection. The essay reviews historical experiences 
to reverse this trend as a fundamental moment of class struggle. 
These include N. Krupskaia’s pedagogy for revolution and A. S. 
Makarenko’s ‘collective’ pedagogy; Antonio Labriola’s ‘pedagogy 
of praxis’; Gramsci’s pedagogical alternative (and the centrality of 
Notebook 12); the school policy of the PCI, particularly as pre- 
sented in the magazine «Riforma della scuola», and Paulo Freire’s 
‘depository’ model of ‘conscientisation’.

Lucia Capuana
The Long Neoliberal Siege of the Italian School System

After World War II the Italian school system was designed to 
empower the population through widespread literacy that would 
also encourage economic development. But, most importantly, 
it was meant to inspire the new generations with ideas of social 
justice and liberty along with a strong sense of awareness aimed 
at self-development, for decades widespread education in Italy 
strives to provide Italians with a school systems that enhances 
liberal arts and scientific knowledge. However, immediately after 
the end of the Cold War, a conservative twist was imprinted, and 
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the neoliberal ideology has since, systematically and consistently, 
reshaped that original idea of education bringing about a deep 
metamorphosis.

At the turn of the Eighties its outlook switches toward a school 
system meant to fulfill the endless requests stemming from the 
business world. It is at this time that the legislator implements 
a long series of gradual changes that cause a radical turn about 
transforming the Italian school system into a tool at the mercy of 
corporate lobbies meant to provide subservient and acquiescent 
labour.

Here I try to outline the various steps that both the lobbies and 
legislators patiently and obstinately have pursued to successfully 
achieve their ambitious goals: dismantle the original purpose as- 
signed to school while, at the same time, give corporations its full 
control by artfully manipulating public opinion.

Keywords: School system, Education, Neoliberal ideology, Po- 
litical metamorphosis.

Rossella Latempa
INVALSI Testing as a Means of Student Governance

The text critically analyses the role of INVALSI tests in the 
Italian school system, highlighting how standardized assessment 
has become the main tool for governing and planning educational 
policies today. Initially presented as simple monitoring tools, IN­
VALSI tests have turned into the cornerstone of the neoliberal, 
technocratic school, based on competition. Standardized assess- 
ment, now a mandatory requirement for access to state exams for 
all Italian students, translates into individual digital certifications 
and fuels a culture of measurement that guides teaching, school 
organization, funding, and policy decisions. The public debate, 
however, remains focused on teacher evaluation, ignoring the pro- 
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found implications of INVALSI testing on educational culture. 
With the National Recovery and Resilience Plan (PNRR) and the 
introduction of the “fragility indicator,” test results even take on 
a predictive and ranking function, directing resources and individ- 
ualized interventions, thus risking the reinforcement of structural 
inequalities and promoting a logic of digital surveillance, present- 
ed as a new tool for prevention and care.

Marina Boscaino
Differentiated Autonomy and Education: A Threat to the 
Constitutional Principle of Equality.

Why should the education system be removed from the region- 
al aims of differentiated autonomy? It must respond to identical 
characteristics everywhere because it constitutes the main instru- 
ment through which the Republic fulfils its task under the article 
3(2) of the Constitution. Based on this assumption, we retrace 
some of the fundamental stages of the subversive project of dif- 
ferentiated autonomy, from the reform of Title V to the stipula- 
tion in 2018 of the pre-agreement between Lombardy, Veneto, 
Emilia Romagna and the Gentiloni’s government; to the referen­
dum against the Law 86/24 (Calderoli), to sentences 192/24 and 
10/25 of the Constitutional Court: the first court ruling identified 
no fewer than seven unconstitutional elements in the Calderoli 
law, focusing particularly on ‘general education standards’, which 
must be a matter of national legislation to ensure the unity and 
equality of the Republic’s education system, regardless of where 
one resides. The other court ruling rejected the referendum re- 
quest. However, the commitment against differentiated autono- 
my must and will continue, given the government’s unscrupulous 
approach to swiftly realising it, despite everything. Furthermore, 
given the positive outcomes achieved in Emilia-Romagna, where
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President De Pascale withdrew the 2018 pre-contract, the fight 
must continue.

Antonio Mazzeo
Lessons of War: Militarism in Italian Schools

Antonio Mazzeo’s text denounces the growing process of 
militarization within Italy’s public schools, highlighting the in- 
filtration of armed forces and war logic into educational activ- 
ities. Through ministerial protocols, internships at NATO and 
U.S. bases, competitions and visits to military facilities, a system 
emerges that molds the student-soldier, promoting the “Culture 
of Defense” as an educational value. Schools are being turned 
into propaganda tools, justifying war as an inevitable means of 
conflict resolution.

In this way, public education betrays its democratic and consti- 
tutional mission, favouring a pedagogical model based on obedi- 
ence, the legitimization of armed violence, and support for the 
military-industrial complex. This strategy aims to shape the con- 
sciousness of younger generations, conditioning them to accept 
militarization as natural and necessary.

Francesco Cori
The recurring contradictions of precarious employment in 
schools

This essay provides an in-depth analysis of the “contradictions 
of precarious employment in schools,” as seen through the first- 
hand experience of a teacher who participated in the struggles of 
precarious workers and the movement against Law n.106/2015 
(the so-called “Good School” reform).
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By examining recent data - including the rise of precarious 
teaching staff from 12% to 24% between 2015 and 2023 (over 
234,000 teachers out of approximately 944,000) - the essay does 
not merely describe the phenomenon but also interprets it as a 
reflection of the extent of rights achieved: the more precarious 
employment spreads, the more collective rights are eroded. The 
study scrutinizes the logic behind new selection mechanisms 
(competitive exams, training courses, special education pathways) 
and the decisive role played by universities and private agencies in 
managing them.

Particular attention is given to the psychological dimension: 
job insecurity generates a state of alienation, a relentless cycle of 
waiting, anxiety, and bureaucratic manipulation. At the same time, 
during moments of conflict and mobilization - often self-organ- 
ized - the collective awareness of teachers’ social role is reignit- 
ed. While the system persists in fragmenting and weakening the 
workforce, experience shows that mobilization - both inside and 
outside schools - is the necessary tool to reverse this trend.

Pina La Villa
A History on Trial

What does the expression “gender ideology” mean? Where 
does it come from? By whom and why is it used? In answering 
these questions it is possible to discover a serious mystification, 
which calls into question the legacy of feminism and the recent 
but rich tradition of gender studies and teaching. A mystification 
that has transformed the use of gender as a profitable research 
category in various fields of knowledge into “ideology” — with 
serious negative connotations.

Today, in the spread of war rhetoric, in schools it is almost no 
longer possible to refer to gender education, to capitalize on the 
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conquests that have been made in this field since the end of the 
1980s.

From Virginia Woolf to Joan Scott, from Elena Gianini Be- 
lotti to Judith Butler, the essay takes inspiration to rediscover the 
essential characteristics of the use of the category of gender in 
teaching.

It is still necessary to refer to them for a school that is able to 
educate in freedom and critical thinking, against those who in- 
stead want to impose a classist, racist and sexist ideology.


